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RCEP Lifelong Learning Policy Dialogue  
The Regional Center for Educational Planning’s Policy Dialogue Series has been designed to 
explore and analyze a given educational policy, or group of policies, over the span of two days. 
RCEP selects the topics of policy dialogues based on global trends that are pertinent to education 
planning priorities in Arab states, with a special focus on Gulf states.  
 
This report examines the policy dialogue entitled “Continuous Learning within Lifelong Learning 
Systems”, which was held from December 9-10, 2019 in Sharjah, UAE. On Day 1, international 
experts from UNESCO and the OECD presented best practices related to lifelong learning (LLL), in 
addition to representatives from three Arab states, who gave presentations about their country’s 
national policies related to LLL. Day 2 of the policy dialogue was run as a workshop and involved 
in-depth discussions aimed at strengthening LLL policies at a country-level, with advice provided 
by experts (see Appendix A for the 2-day program schedule).  
 
This policy dialogue sought to identify the LLL practices, policies, and processes that are taking 
place in select Arab and Gulf states and around the world, as well as those that are supported by 
international organizations. In order to better understand the mechanisms and methodologies 
that develop the frameworks of LLL policies, each participating country was asked to prepare a 
presentation on the state of LLL practices in their educational systems. As such, by the end of the 
two-day dialogue, participants were expected to: 
 

1. Form a common understanding of LLL (from policies to implementation) at the 
policymaker and the practitioner levels; 

2. Contribute to spreading best policies and practices in LLL; and 
3. Better understand the 2030 Agenda for Sustainable Development and SDG 4, particularly 

in relation to LLL. 
 
This report has been produced to provide a summary of the key areas discussed during the policy 
dialogue. After outlining participant information, the report explores LLL in terms of its definition, 
various approaches, and country-specific actions. The report concludes by sharing 
recommendations that were proposed during the policy dialogue.  
 

Participants 
The policy dialogue was attended by 26 education stakeholders, including Ministry of Education 
officials from Arab States, international experts, and other regional educational leaders 
specifically from:  
 

• Gulf and Arab states, including the UAE, the Sultanate of Oman, and Jordan; and 
• UNESCO and the Organization for Economic Co-operation and Development (OECD). 

 
(See Appendix B for a full list of participants).  
  



  
  

 3  
 

Background to Lifelong Learning 
“We must no longer simply learn, but learn how to learn” 

UN Secretary General, António Guterres, 11 November 2019, at the Paris Peace Forum 
(Guterres, 2019, p.1).  

Following global megatrends, including globalization, technological changes, and demographic 
shifts as depicted in Table 1, there is a pressing need for individuals around the world to engage 
in LLL. As the world is in flux, and the pace of technological innovation is continuously 
accelerating, individuals must be able to meet the demands of a rapidly shifting world of work 
and life.   
 
Table 1. Three trends influencing the need for LLL 

Trend Brief Description 

Globalization 
§ More integrated world economy than ever 
§ Emergence of global value chains, offshoring, and outsourcing 
§ Increased vulnerability of some workers 

Technological 
changes 

§ Rapid development of new technologies 
§ Emergence of new forms of work 
§ Expansion of sources of learning, especially online 

Demographic 
changes 

§ Large expected decline in working-age population 
§ Ageing population 
§ Increased number of immigrants 

Source: Adapted from Kim (2019) 
 
Due to these shifts, there is a growing need for individuals to be learning throughout their lives. 
Recognizing the implications for society and the future, the concept of LLL has been included in 
global and national agendas. For example, Goal 4 of the Sustainable Development Goals (SDGs) 
is to “Ensure inclusive and equitable quality education and promote lifelong learning 
opportunities for all” (Sustainable Development Goal Fund, 2019, p. 1, emphasis added). While 
LLL is explicitly mentioned in SDG 4, it has also implications for several of the other SDGs (i.e. for 
SDG 5 which focuses on gender equality). 
 
In order to create a better and more sustainable future for all, a holistic approach to LLL must be 
adopted as it is key to addressing wide range of issues. This policy dialogue provided a platform 
for countries to share their own LLL policies, while at the same time learning about best practices 
in other countries, including those researched by UNESCO and the OECD. The elements of 
successful policies for LLL provided by the UNESCO expert are shown in Figure 1 and have been 
broken down into four key categories: vision, policy, quality, and recognition and evaluation.  
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Figure 1. Elements of successful policies for LLL 

 
Source: Holmes, 2019, slide 22  
 

Defining Lifelong Learning 
Lifelong learning is an evolving concept, which makes it challenging to define and for the policy 
world to keep pace. There are numerous factors to consider to when establishing LLL policies, 
and understandings of LLL are in flux (nationally, regionally, and internationally).  There is no set 
definition for LLL, and even the wording for what the concept is called varies (i.e. ‘lifelong 
education’ is also used). A working definition of LLL from UNESCO is as follows:  

 
lifelong  learning  is  rooted  in  the  integration of learning and living, covering learning 
activities for people of all ages in all life-wide contexts (family, school, community,  
workplace  and  so  on)  and  through  a  variety  of  modalities  (formal,  non-formal  and  
informal),  which  together meet a wide range of learning needs and demands (do 
Nascimento & Valdés-Cotera, 2018, p. 12). 

 
Alternatively, the OECD defines LLL as “all learning activity, from the cradle to the grave, that 
aims to improve skills for all individuals” (Kim, 2019). The concepts around LLL can also be difficult 
to translate. Despite definitional discrepancies, it is clear that a range of skills, competences, and 
opportunities are required to for successful LLL. Key competences related to LLL proposed by the 

• Providing inclusive and 
equitable quality 
learning opportunity 
for all

• Recognition of 
Learning outcomes 
from all forms of 
learning

• Setting targets and 
indicators to monitor 
and evaluate lifelong 
learning

• Coherent governing 
commitments to 
lifelong learning

• Defining the purposes 
of education and 
lifelong learning

Vision Policy

QualityRecognition 
& Evaluation
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European Union (EU) (2018) are shown in Figure 2.1 The figure represents an updated version of 
2006 competences agreed upon by the EU, following public consultation as well as a comparison 
of national and international frameworks.  
 
Figure 2. European Union proposed key competences for lifelong learning 
 

 

Source: European Commission, 2018, p. 40  
 

 
1 This framework was provided to the OECD and UNESCO experts in advance of the policy dialogue. 
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Learning occurs in all kinds of environments, including in schools, workplaces, homes, and the 
community, and all countries are doing something to support LLL. However, in policy, it is not 
always formalized under an LLL category.  
 
Approaches to Lifelong Learning 
In some countries, such as in Finland, LLL has been comprehensively integrated into all stages of 
education systems, while in other countries, such as Bolivia, adult or continuing education 
represents a key part of LLL offerings.  Approaches to LLL in UNESCO Members States are shown 
in Table 2.  
 
Table 2: Approaches to lifelong learning in UNESCO Member States 

Comprehensive Sectoral LLL as an underlying 
principle 

Other 

LLL integrated into all 
stages of the education 
system, across sectors, 
addressing people of all 
ages and creating links 
between different levels 
of learning to ensure 
openness and flexibility 
of educational 
pathways (e.g. Czech 
Republic, Finland). 

LLL separate and 
complementary. 
Focus on certain 
life phases, 
modalities of 
learning and topics. 
Policies more 
oriented to adult 
non-formal and 
informal learning 
(Asia Pacific and 
LAC). 

Even when the term ‘lifelong 
learning’ is not explicitly 
mentioned in policies, 
strategies are based on the 
understanding of education 
and training as key factors 
for sound economic, social, 
political and cultural 
advancement (Africa and 
Arab States).  

Some countries 
refer to adult or 
continuing 
education (Bolivia 
and many LAC 
countries) or 
ALE/complementary 
education in non-
formal learning 
contexts (Zambia). 

Source: Adapted from Holmes, 2019 and Sachs-Israel & Holmes, 2018 
 
Challenges 
Numerous challenges and barriers to designing and implementing successful LLL policies were 
explored throughout the policy dialogue. These are briefly examined in Table 3, and among 
others, includes issues related to rapid changes, measurement, financing, and motivation. 
Participants were generally in agreement about the challenges raised. However, financing was 
only explicitly expressed as a barrier in the Jordanian context and not by the other GCC 
representatives. In order to address some of the challenges raised, the recommendations section 
of this report provides the suggestions offered throughout the two-day policy dialogue. 
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Table 3. Challenges to implementing lifelong learning policies and initiatives  

Challenge Description  
Rapid societal/ 
technological 
changes 

- Learners need to be continually adapting to non-stop changing market and 
societal demands, and educations systems must also adapt and keep pace 

- Gap between the industry needs and the education institutes programs 
[At the end of the policy dialogue, it was noted that most of the discussion 
throughout the two-day event was about responding to change versus shaping 
the future] 

Monitoring & 
evaluation, 
including 
measurement 

- How to best design approaches to assess the success of LLL policies and 
practices 

- No agreement for how to best measure and track outcomes. Questions about 
what is practical and what to prioritize arise 

- Useful for convincing policymakers and stakeholders about the value of LLL 
Implementation - Difficult to make the conceptual and policy shift from the traditional 

education paradigm to the LLL paradigm 
- The human factor – such as competition, lack of cooperation and vested 

interests - impedes implementation 
Participant 
motivation  

- Motivation required - intrinsic vs. extrinsic  
o Intrinsic is motivated by activity itself and personal reward 
o Extrinsic is driven by an external reward or punishment 

- How to encourage learners (including adults) to be intrinsically motivated? 
Without this, there is a risk of participation without learning or engagement  

Lack of 
recognition of 
nonformal 
education 

- In many cases, skills are only recognized if they come from the formal 
education system, and those obtained non-formally are overlooked  

 

Shortage of 
financing 

- In some contexts, funding is a barrier to LLL. It was particularly noted in the 
case of Jordan during this policy dialogue  

Lack of a 
systemic 
approach 

- Disconnects between different approaches (e.g. between academic/vocational; 
formal/non-formal) 

- Shortage of cooperation across relevant ministries, across levels of government 
and between government and stakeholders 
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Day 1 
Summary of Country Presentations 
During the policy dialogue, the three participating countries shared information about LLL in their respective contexts. Table 4 
summarizes key related policy strategies and activities underway in each country. 
 

 Table 4. Lifelong Learning in the UAE, Oman, and Jordan2

 
2  For more details about the country presentations, please ask RCEP team for access to them. 

Country  UAE Oman Jordan 
Related Policy Strategies   • The Constitution 

• National Agenda 2021 
• UAE Centennial 2071 
• National Innovation 

Strategy 
• General framework of 

educational policies 

• Oman Vision 2040 
• Provision of high-quality education 
• Education is compulsory by Child Law  
• Education in the Sultanate is free at all levels by Constitutional 

Law 

• Jordan 2025 
• Education Strategic Plan 

2018 - 2022 

Examples of LLL activities • Skills Bank System 
(tracking skills throughout 
citizens’ lives, e.g. even 
horse riding) 

• Teacher training centers in 
all 7 emirates 

• General framework for 
monitoring and evaluation 
in schools 

• Accreditation system in 
higher education 

• Adult literacy program 
• Vocational training 
• The establishment of a central authority in the Ministry of 

Education to assess the performance of school education and 
ensure its quality 

 

• Many professional 
training programs from 
different ministries and 
government entities  
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Day 2 
Summary of Workshops 
On Day 2 of the policy dialogue, two workshops were held, and participants were requested to complete a specific exercise.  Table 5 contains a 
summary of the exercise results, by country.  
 
Table 5. Summary of Completed Exercise by Country Representatives of the UAE, Oman, and Jordan 

Approach  UAE  Oman Jordan 
Strengthening 
foundations of LLL 

Through the implementation of the 
strategies and policies mentioned in 
Table 4. 

Through promoting LLL opportunities and 
developing positive life skills. 

Through the implementation of the 
strategies and policies mentioned in 
Table 4. 

The use of National 
Qualification 
Framework (NQFs) and 
learning outcomes-
based reference points 

Regulated through the UAE National 
Qualifications Authority 

Provided through professional guidance 
specialized in directing general education outputs 

NA 

Including other areas of 
human capabilities 
beyond productive 
skills 

Through: 
- Implementing the strategy of the 

federal authority of human resources 
2017-2021 

- Operating the general policy 
framework for monitoring and 
evaluation in schools 

- Applying the accreditation system in 
higher education 

Though: 
- Adult literacy program (flexible to meet 

learner needs) 
- Vocational training- there are many 

institutions (fishing, wildlife, etc. that provide 
vocational education). 

Through: 
Regulating the private sector, as it 
heavily affects the employment of 
holders of intermediate qualifications 
such as a diploma (professional and 
technical), as well as employing 
graduates with higher degrees that 
require high salaries. It’s worth noting 
that the requirements of the job market 
are in conflict with the learner's choices. 
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Approach  UAE  Oman Jordan 
Delivery of assessment, 
validation and 
accreditation of formal, 
non-formal and 
informal learning as a 
core quality issue 

Through: 
-  Operating the general policy framework 
for monitoring and evaluation in schools 
- Applying the accreditation system in 

higher education 

Through: 
- Establishing an educational portal that 

provides data for workers, teachers, and 
learners to analyze and identify and address 
strengths and weaknesses in the system 

- Developing a comprehensive evaluation 
studies on the educational system in Oman 

- Adopting the ISO 9001 system in the 
application of the quality system in all 
Ministry of Education institutions 

Currently, there is a weakness in 
solutions developed to address issues 
related to the evaluation process 
 

Clarifying roles of 
stakeholders in 
enhancing LLL 

Through: 
- Human Resources Council 
- Youth Council 
- Early Childhood Council 
- Badges system 

 

Through establishing: 
- A training center for Ministry of Education 

employees of various specializations  
- A teachers’ training center 
- The Diwan, which provides support to 

students looking for work and it also provides 
accreditation for qualifying students 

Through the implementation of the 
Education Strategic Plan of 2018 - 2022 

The reorientation of 
education and training 
systems and policies 
towards a diversified 
and integrated LLL 
system 

Through: 
- Development of the Emirati school 

system and learning paths. It includes 
all components of curricular-level 
holistic assessment and ongoing 
teacher training 

- National framework for learning 
standards 

Through:  
- Promoting self-organized learning and LLL 

skills 
- Developing planning skills and forecasting the 

future. 
- Enhancing the role of cultural centers and 

public libraries in society, in addition to 
developing their effectiveness in the lives of 
learners. 

Through providing: 
- Professional training programs from 

government, including Ministry of 
Labor   

- Certified training and qualifying 
programs by other entities than the 
Ministry of Education 
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Conclusion and Recommendations 
Lifelong learning does not replace education in its broad sense (formal, non-formal, informal). In 
fact, LLL should not be considered any less than education in terms of its multiple purposes, 
breadth, and depth. LLL represents a principle, or paradigm, for intersectoral policy making in the 
direction of learning societies. While the principle of learning for all throughout life may be 
universal, countries need to invest time and energy to work out the policy implications for their 
own context and priorities.   
 
In summary, the policy dialogue resulted in five main overarching recommendations for 
policymakers, educators, and other stakeholders to consider for LLL policies in their unique 
contexts:  
 
1. Create legal frameworks, policies, and plans for LLL across sectors  
In order to ensure LLL is a reality, policymakers must establish their own operational definition 
of LLL, linked to internationally recognized definitions, in alignment with their national context. 
Policymakers should also establish a formal legal framework as well as policies and plans for LLL 
(see Figure 1).  At times of change, it is important that policy areas are carefully and consistently 
conceptualized. While LLL impacts the education sector it also reaches far beyond education 
systems. Thus, operationalizing LLL involves both closer integration of policies within education 
systems, as well as integration between education and other systems.  
 
2. Engage in cross-sectoral and collaborative partnerships  
It was repeatedly stated that an integrated, holistic, collaborative, sector-wide and multi-sector 
approach involving all relevant ministries, levels of government and stakeholders is required for 
successful LLL. As LLL extends far beyond only the education sector, promoting policy dialogues 
beyond sub-sectoral and sectoral boundaries can enhance communication and cooperation to 
address complex issues.  While cross-sectoral collaboration can be difficult due to territorial 
behaviors, in the long-term it is essential for the success of LLL.  
 
3. Redesign existing education and training systems to support individual and collective 

learning throughout life 
It is necessary to provide individuals with multiple and flexible learning pathways. This means 
there must be entry and re-entry points at all ages and at all educational levels, as well as 
recognition, validation, and accreditation (RVA) mechanisms. Close attention should be paid to 
improving transitions, multiple learning pathways, mobility and policy coherence between sub-
sectors. 
 
4. Ensure learning is relevant and provide choices 
As motivation is a common barrier to LLL, it is important to find ways to promote intrinsic 
motivation.  One of the drivers for participation is relevance, while another part is choice. When 
considering LLL, it was recommended to provide participants with options, so they feel they are 
participated in something relevant and have agency, as this in turn impacts their motivation. 
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5. Validate and recognize education in nonformal systems 
As a significant amount of learning occurs outside formal education systems, it is important to 
recognize education and learning in nonformal systems. This could take the form of developing 
national standards that incorporate non-formal and informal learning outcomes. This recognition 
is particularly valuable in situations of high mobility (i.e. for refugees).  
 
The core topics and discussion points covered throughout the policy dialogue have been covered 
in this report. Moving forward, it was recommended that additional cross-sectoral discussions be 
held in the future, with participation from representatives from various ministries and additional 
stakeholders. The inclusion of other countries and regions in future discussions was also 
proposed in order to enable a broader perspective, especially in terms of sharing best practices 
and lessons learned.     
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Appendix A: Policy Dialogue Agenda 

Day Time Activity  

Da
y 

1 
 

First Session: Key Components of Lifelong Policies Nationally and Internationally 
8:00 – 9:00  Registration   
9:00 – 9:05 Opening Remarks 

Mahra AlMutaiwei / Director of RCEP 
9:05 – 09:45 Presentation 1 

Keith Holmes / UNESCO 
09:45 – 10:25 Presentation 2 

Samuel Kim / OECD  
10:25 – 10:40 Q&A for the first session 
10:40 – 11:10  Coffee break 
Second Session: Regional Examples of Lifelong Learning Policies 
11:10 – 11:35 Policies of Lifelong in the United Arab Emirates (UAE) 

Fawzia Ghareeb 
Director of Educational Policy Department in the Ministry of Education, 
UAE 

11:35 – 12:00 Policies of Lifelong Learning in the Sultanate of Oman 
Nawal AlAjami  
Director of Adult Learning in the Lifelong Learning Department at the 
Ministry of Education, Sultanate of Oman 

12:00 – 12:25  The Jordanian Experience in Lifelong Learning 
Wafaa Abdallat 
Director of the Department of Education at the Ministry of Education, 
Hashemite Kingdom of Jordan 

12:25-12:40  Q&A for the second session 

Da
y 

2  

9:00 – 9:15 Registration 
9:15 – 10:30  • Attendees divided into two groups 

• Each expert leads a working/discussion group 
10:30 – 11:00 Coffee break 
11:00 – 12:30 Recommendations/conclusions presented by both groups  
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Appendix B: Policy Dialogue Participants (excluding RCEP staff)  
 

Participants /345كراشملا 

/ Experts345ثدحتملا 

NO مسالا Bعلا ةغللاGHIة Name in English سملاO ظولاIR
5

S /email address لاUVWلإلا دYورـت]
5
S 

  م)ك ماس 1
Sam Kim Project Manager in the 

OECD's National Skills 
Strategy 

Samuel.KIM@oecd.org  

  زملوه ث)ك 2

Keith Holmes Programme Specialist in 
the Education Research 
and Foresight team, 
UNESCO HQ, Paris 

k.holmes@unesco.org 

/The UAE Ministry of Education – Department of Operationsلمعلا عاطق ةحشرملا ءامسألاIسردملا تاIلوالا ة 

بYZغ 3  fawzia.mohamed@moe.gov.ae تا)لمعلا عاطقل دعاسم ل)كو Fawzia Gharib  ةZزوف

 د)شر دمحأ ةصح 4
Hessa Ahmed 
Rasheid 

 Hessa274663@moe.ae )2( �~)لعتلا سلجملا ريدم

 كلام لا ÖÜمح ةمطاف 5
Fatima Hamier Al 
Malek 

 Fatima270783@moe.ae قاطن ريدم

/The UAE Ministry of Education – Department of Curriculum انملا عاطق نم ةحشرملا ءامسألاtيقتلاو جIم 

 لامé دمحم مYZم 6
Mariam 
Mohamed Kamal 

 Mariamm.kamal@moe.gov.ae جهانم لوأ �êاصتخا

7 
 بصاغ دمحم ةمطاف
 �ñودïعلا �îع

Fatmah Mohamed 
Ghaseb Ali 
Alabdouli 

óòاصخأ
 ة)Öôöلا جهانم لوأ �

 ة)مالسإلا
Fatimah.qaseb@moe.gov.ae 
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Participants /345كراشملا 

/ Experts345ثدحتملا 

NO مسالا Bعلا ةغللاGHIة Name in English سملاO ظولاIR
5

S /email address لاUVWلإلا دYورـت]
5
S 

 �£¢ع°لا مüان �îع نامüإ 8
Eman Ali Nayem 
AlKaabbi 

óòاصخأ
 aeEiman.naim@moe.gov. جهانم ف)لأأت لوأ �

يوبار دشار دمحأ 9  
Ahmed Rashed 
rabid 

جهانم لوأ �êاصتخا  ahmed.raboy@moe.gov.ae 

10 
 ´دïع �îع ةZرد™
 �≠شلا

Badria Ali 
Abdullah Al-
Shehhi 

óòاصخأ
 badreya.ali@moe.gov.ae جهانم ف)لأت لوأ �

//The UAE Ministry of Education – Department of Educational Policies سلا ةرادإ نم  ةحشرملا ءامسألاIتاسا 

 Alanoud.AlAli@moe.gov.ae  تاسا)سلا ةرادإ ريدم  î�  Alanood Al Aliع لآ دونعلا 11

óòاصخأ Eiman Bedoui  يود™ نامüإ 12
�  eman.ahmed@moe.gov.ae  

 Ilham.Alobeidli@moe.gov.ae ثحا™ ñ� Elham Al-Obaidlyد)بعلا ماهلإ 13

 Jawahir.AlKetbi@moe.gov.ae ثحا™ Jewels Al Ketbi �£¢ت°لا رهاوج 14

 Sara.AlBastaki@moe.gov.ae يذ)فنت Sarah Al Bastaki �∏تس∑لا ةراس 15

óòاصخأ Eiman Ahmed دمحأ نامüإ 16
�  eman.ahmed@moe.gov.ae  

/The UAE Ministry of Education – Department of Strategies and the Future سالا ةرادإ نم ةحشرملا ءامسألاU
}

 لÄقتسملاو ةIجIتا

  ir@moe.gov.aeSana.kha ط)طخت ÖÜبخ ÖÜ Sana Khairخ ءانس 17

óòاصحإ ثحا™ Ahmed Alherbawi يواYöحلا دمحأ 18
� ahmad.alherbawi@moe.gov.ae  

/Abu Dhabi Vocational Education and Training Institute (ADVETI) ظوبا دهعم نم ةحشرملاâVS لعتللIردتلاو مWهملا بâ5
S 

  �æماشلا دشار ةخ)ش 19
Shaikha Rashed Al 
Shamsi 

Director – English 
Department 

 shaikharashed.alshamsi@adveti.ac.ae 
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Participants /345كراشملا 

/ Experts345ثدحتملا 

NO مسالا Bعلا ةغللاGHIة Name in English سملاO ظولاIR
5

S /email address لاUVWلإلا دYورـت]
5
S 

ô¡وزرملا دمحم �¿ 20
�  

May Mohamed Al 
Marzouqi 

Academics Manager – Al 
Jazirah Institute (AD City 
Campus) 

 May.AlMarzouqi@adveti.ac.ae 

  مساج دواد ەاط 21
Taha Dawood 
Jassim 

Academics Manager – Al 
Jaheli Institute 

 taha.jassim@adveti.ac.ae 

  �£ƒارف ناسغ 22
Ghassan Frache Academics Manager – Al 

Jazirah Institute (Al 
Shahama Campus) 

 ghassan.frache@adveti.ac.ae 

/The Ministry of Education – Sultanate of Oman لا ةرازو ةحشرملا ءامسألاU
}

HIلعتلاو ةIم å
5
S نامع ةنطلس 

23 
 دمحا نب �îع ت≈ب لاون
 �~جعلا

Nawal Ali Ahmed 
Alajmi 

 م)لعتلا ة رئاد™ ة)مألا وحم ةف…«م
 رمتسملا

 nawalalajmi@moe.om 

24 
 �îع نب ´دïع نب د)لو
ô¡ورحملا

� 
Waleed Abdullah 
Ali AlMahrooqi 

 رمتسملا م)لعتلا مسق سÕئر
 ة)لخادلا ةظفاحم™

 mahrooqi@moe.om-Waleed 

25 
 نب كراïم نب دمحم

 يركسملا د)عس

Mohamed 
Mubark Saeed 
Almaskari 

 رمتسملا م)لعتلا مسق سÕئر
 ة)ق…«لا بونج™

 almaskari@moe.om-Mohamad 

/ The Ministry of Education – Jordanلا ةرازو ةحشرملا ءامسألاU
}

HIلعتلاو ةIم å
5
S لمملاYندرألا ةIمشاهلا ةIة 
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The Regional Center for Educational Planning (RCEP)  
The Regional Center for Educational Planning (RCEP) was established in 2003 under an 
agreement signed by the government of the United Arab Emirates (UAE) and the United 
Nations Educational, Scientific and Cultural Organization (UNESCO). RCEP is a UNESCO 
Category 2 Center entrusted to build national and regional capacities in the field of 
educational planning, policies, leadership, and dissemination of related knowledge in Arab 
and Gulf Cooperation Council (GCC) countries. RCEP facilitates information-sharing and 
fosters collaborative initiatives with key national, regional, and international education 
stakeholders with a view to support SDG 4. The policy dialogue this report is based on fell 
under RCEP’s second strategic objective, which is to “produce and disseminate knowledge in 
support of education policies to enable planning of educational systems.” 
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